The objective of conducting this research was to find out : (1) whether or not the use of thematic progression pattern is more effective than direct instruction in teaching writing to the second semester students at English Education Department; (2) the students who have a low writing apprehension have better writing skill than those who have a high writing apprehension; and (3) there is an interaction between teaching technique and writing apprehension in teaching writing skill. This research was an experimental research design. The population of this research was the second semester students at English Education Department of IKIP PGRI Bojonegoro. Meanwhile the sample of this research was selected by using cluster random sampling. The instruments of data collection were writing test and writing apprehension questionnaire. The findings of this study are: (1) thematic progression pattern is more effective than direct instruction in teaching writing; (2) the students who have low writing apprehension have better writing skill than those who have high writing apprehension; and (3) there is an interaction between teaching technique and writing apprehension in teaching writing skill. It can be summarized that thematic progression pattern is an effective technique in teaching writing skill at the second semester students of English Education Department in IKIP PGRI Bojonegoro. The effectiveness of the technique is affected by writing apprehension.
INTRODUCTION
Among the language skills, writing seems to be the most difficult one in the sense that it needs a long process starting from brainstorming up to final product. Furthermore, it involves some writing elements such as content, grammatical function, vocabulary, and the mechanics like punctuation, capitalization, and spelling.
Writing belongs to the productive skill that should be mastered by the students in order to communicate their ideas and feeling with others in written form. In line with this statement, Raimes (1983) states that writing is a skill in which we express the ideas, feelings, and thoughts arranged in words, sentences and paragraphs using eyes, brain, and hand.
According to ( Tarigan, 1987 ; Arbain, 2017) , writing is a language skill that is used for indirect communication. the students can communicate their ideas and thoughts to others through written form such as letter, message, or invitation for communication.
Writing is a complex process of an activity that allows one in transforming thoughts, constructing ideas, discovering meaning and organizing them into sentences and paragraphs which focuses on content first using the appropriate language through several stages rehearsing, drafting, and revising. There are five aspects of writing according to Brown & Bailey (1984) , namely: organization, content, grammar, mechanics, and style.
Writing skills assisted the students to express their ideas in the written form. Thus, they have to master English vocabulary and tenses as the main part in constructing ideas. In fact, the students got some difficulties in writing skill, such as the lack of vocabulary and tenses.
To solve this problem, the researcher conduct the research to find what method that is effective in teaching writing skill.
Writing required not only cognitive aspect but also affective aspect that could influence students. McLeod cited in Alnufaie & Grenfell (2013) writing is claimed to be an emotional as much a cognitive activity. Its affective constituents including emotions, apprehension and motivation influence all stages of the writing process.
This research is aimed to identifying the effect of the teaching techniques and writing apprehension on students' writing skill. Particularly this research is proposed whether or not :
(1) the use of thematic progression pattern is more effective than direct instruction in teaching writing to the second semester students at English Education Department; (2) the students who have a low writing apprehension have better writing skill than those who have a high writing apprehension; and (3) there is an interaction between teaching technique and writing apprehension in teaching writing skill.
Script Journal: Journal of Linguistic and English Teaching, October 2017, Vol. Nunan (2009) mentions that writing is an activity that can usefully be prepared for by work in the other skills of listening, speaking and reading. It also significant to make sure that writing can reflect the students' perform in their daily lives. In writing, the students are required to produce language to express their ideas. To do this, they should have sufficient knowledge of what to write and organization of language. Knowing what to write will enable the flow of ideas, whereas knowing how to organize will help them convey the ideas in a clear way to the readers. To produce good writing, it is necessary for the students to know how to organize Theme and Rheme in their writing.
The organization of Theme and Rheme is usually discussed in Systemic Functional
Grammar. It is a multi-functional view of language in which each meta fiction assigns a structure to the clause. Systemic Functional Grammar view language as a resource for making meaning. This grammar attempts to describe language in actual use and so focuses on Halliday (1994) states that Theme is the element which serves as the point of departure of the message; it is that with which the clause is concerned. The remainder of the message, the part in which Theme is developed is called Rheme. As a message structure; therefore, a clause consists of a Theme accompanied by a Rheme; and the structure is expressed by the order whatever is chosen as Theme is put first.
The Rheme is the most important element in the structure of the clause as a message because it represents information the speaker wants to convey to the hearer. It is the Rheme that fulfils the communicative purpose of the utterance. Gerot & Wignell (1994) In writing, the students should pay attention not only to grammar, punctuation and capitalization, unity and coherence, but also to its thematic progression. It means how they develop old and new information in their writing. Based on the statements above the writer is interested in conducting this research with several considerations. First, the writer wants to know what are themes and rhemes in the students' writing, and second she is also eager to know what thematic progression pattern they employ in developing their writing.
Butt (2000) say that if the Theme is the signpost for a speaker or writer's point of departure, then each Rheme is the temporary destination. Usually the bit of the message that the writer or speaker considers interesting or important comes in the Rheme. While the first clause or clause complex in a text will probably contain all new meanings, the thematic choices for the following clauses should not be unexpected. They should be connected with ideas that we have already met in the Theme or Rheme of a clause or not too far before.
Because readers and addressees need to be reassured that they are following the development of the text, many texts are signposted by placing elements from the Rheme of one clause into the Theme of the text, or by repeating meanings from the Theme of one clause in the Theme of subsequent clauses. This kind of text development method is called thematic progression.
Arends (1997) mentions that direct instruction is a conventional teaching that assists the students to learn basic skill and acquire information that can teach in step by step. Direct instruction mainly focuses on teacher-centered, emphasizes the use of small group, face-toface instruction by the teacher and provides learners with practically useful knowledge of language. Daly & Miller (1975) coined the term writing apprehension is meaning writing-specific anxiety. According to Magno (2008) , writing apprehension can be conceptualized as a significant predictor to determine the success rate of acquiring English Language proficiency among ESL learners. Hettich (1994) defines that writing apprehension as the abnormally high level of an anxious, nervous, agitated or stressful feeling in a writing strategy related situation, regardless of blocking and evaluation. As psychological aspect, writing apprehension has the significant role which affects students in learning writing. It appears when students do not have positive feeling and belief about writing. They tend to have negative attitudes when their writing is being evaluated. These kinds of negative feeling, belief and attitudes should be avoided by students.
The hypotheses of this research can be formulated as follows: (1) thematic progression pattern is more effective than direct instruction in teaching writing to the second semester students at English Education Department; (2) the students who have a low writing apprehension have better writing skill than those who have a high writing apprehension; and (3) there is an interaction between teaching technique and writing apprehension in teaching writing skill.
METHODOLOGY
The design of this study is an experimental research. It was carried out at second semester students of English Education Department in IKIP PGRI Bojonegoro. This study was conducted from April up to July 2017. This research had two classes, one class as the experimental class and one as the control class. The researcher used two instruments of collecting data, namely writing test and writing apprehension questionnaire. Writing test was used to measure the students' writing ability by using scoring rubrics of writing. Meanwhile writing apprehension questionnaire was used to measure the level of students' writing apprehension. The technique used in analyzing the data were descriptive and inferential analysis. Descriptive analysis was to know the mean, median, mode, and standard deviation of the scores of the writing test. Then, the researcher identify the normality and the homogeneity of the data (Nur, 2016 ) & (Arbain, 2016 . Inferential analysis used Multifactor analysis of variants 2x2 to test the hypotheses. The analysis was continued to identify which group is better by using Tukey test.
FINDINGS
Before testing the hypotheses, the researcher computed the normality and the homogeneity of the data. The result of normality test for the groups: (1) the writing scores computation of the students who taught using thematic progression pattern (A 1 ) shows that L o (0.1517) is lower than L t (0.1618), it can be concluded that the first group is in normal distribution; (2) the writing scores computation of the students who taught using direct instruction (A 2 ) it shows that L o (0.1546) is lower than L t (0.1618), it can be concluded that the second group is in normal distribution; (3) the writing scores of the students who have high apprehension (B 1 )shows that L o (0.1357) is lower than L t (0.1618), it can be concluded that the third group is in normal distribution; (4) the writing scores of the students who have low apprehension (B 2 ) shows that L o (0.1519) is lower than L t (0.1618), it can be concluded that the fourth group is in normal distribution; (5) the writing scores of the students who have high apprehension which is taught by using thematic progression pattern (A 1 B 1 ) shows that L o (0.1197) is lower than L t (0.2200), it can be concluded that the fifth group is in normal distribution; (6) the writing scores of the students who have low apprehension which is taught by using direct instruction (A 2 B 1 ) shows that L o (0.1976) is lower than L t (0.2200), it can be concluded that the sixth group is in normal distribution; (7) the writing scores of the students who have low apprehension which is taught by using thematic progression pattern (A 1 B 2 )shows that L o (0.1707) is lower than L t (0.2200), it can be concluded that the seventh group is in normal distribution; and (8) the writing scores of the students who have low apprehension which is taught by using direct instruction (A 2 B 2 ) shows that L o (0.2106) is lower than L t (0.2200), it can be concluded that the eighth group is in normal distribution. In sum up, all the data of writing scores for the eight groups are in normal distribution because L o of the entire data are lower than L t at the level of significance α= 0.05. In order to compare the mean of every treatment with the other means using Tukey test.
This test is used to identify which means are significantly different from the other. Based on the summary of Tukey test above, the interpretations can be drawn as follows:
1. Comparing two means between-columns. By comparing two means betweencolumns (A 1 -A 2 ), it can be found that the value of q o (23.20) is higher than q t (2.89), so the two techniques differ significantly. Therefore, it can be concluded that thematic progression pattern is more effective than direct instruction in teaching writing skill.
Comparing two means between-rows. By comparing two means between-rows
(B 1 -B 2 ), it can be found that the value of q o (17.88) is higher than q t (2.89), so the two level of writing apprehension differ significantly. Therefore, it can be concluded thatthe students who have low writing apprehension have better writing skill than the students who have high writing apprehension.
3. Comparing two means columns by rows. By comparing two means columns by rows (A 1 B 1 -A 2 B 1 ), it can be found that the value of q o (19.09) is higher than q t (3.01), so the students who have high apprehension and taught by using thematic progression pattern are significantly different from the students who have high apprehension and taught using direct instruction. Therefore, it can be concluded that the students who have high apprehension and taught by using thematic progression pattern have better writing skill than the students who have high apprehension and taught by using direct instruction.
4. Comparing two means columns by rows. By comparing two means columns by rows (A 1 B 2 -A 2 B 2) , it can be found that the value of q o (13.71) is higher than q t (3.01), so the students who have low apprehension and taught by using thematic progression pattern are significantly different from the students who have low apprehension and taught by using direct isntruction. Therefore, it can be concluded that the students who have low apprehension and taught by using thematic progression pattern have better writing skill than the students who have low apprehension and taught by using direct instruction.
DISCUSSION
From the findings of this research, it can be seen that thematic progression pattern was effectively improve students writing skill in terms of organization. The findings were in line with some researches which deal with the usefulness of T/TP as a tool to characterize EFL/ESL writing as successful or less successful in terms of coherence (Bloor & Bloor, 1992; Christie & Dreyfus, 2007; Rørvik, 2012; Schleppegrell, 2004 Schleppegrell, , 2009 Vande Kopple, 1991; Wang, 2007; Wei, 2013a Wei, , 2013b Wei, 2014) . However, as Hawes & Thomas (2012) pointed out, while native speakers of English may have acquired how to use T/TP to produce coherent discourse when they grow up learning the language, EFL/ESL students are yet to learn what kind of information to place in the Theme position and how to continually pick up the information which is already in the text and repeat it in some way so that the reader is always aware of what the key concepts are and how the key concepts are being developed (Hyland, 2004) .
TPP activity gives students the opportunity to apply the knowledge of T/TP they acquired in previous sessions and practice identifying T/TP patterns in short texts before they attempted to analyze longer texts. The identification of the thematic structure of the text is accompanied by a discussion on how the information flows to make the text coherent which could help students understand how the meaning and purpose of a text unfolded when these elements were effectively arranged (Christie & Dreyfus, 2007) .
Thematic progression pattern construct can be a valuable instrument for teachers because it allows students to focus on the level of text, and to thereby explain to students where they are losing effectiveness while reading due to problems with either TP or Thematic selection, or both. (Alonso & McCabe, 2003) were pointed out that English learners often wrote essays that consisted of sentences which did not seem to connect into a cohesive text and more attention should be paid to the progression of information in texts in addition to focus on cohesive devices. Wang (2007) claimed that the theory of T/TP was a valuable tool for teachers to diagnose writing difficulties and students should be taught how to arrange old and new information to help improve cohesion and coherence in their writing.
Otherwise, (Cruickshank & Metcalf, 1999) state that Direct Instruction seems to satisfy the students because they just become the follower and depend on help. Berlitz (2011) argues that direct instruction is a traditional method focused on teacher-centered. It is characterized by teacher-dominated classroom. Direct instruction refers to the classroom activities which are totally led by the teacher.
In the teaching and learning process, students who have high apprehension have difficulties in exploring ideas and they are passive to learn in the class. In writing activities, they do not list points of ideas and they just stuck or stop doing writing until they have ideas.
On the other hand, students who have low apprehension write significantly more paragraphs, sentences, than the students who have high apprehension. They tend to be active in the teaching and learning process. Daud & Abu Kasim (2015) mention that the students who have low apprehension tend to achieve higher grades in compocition courses than those the students who have high apprehension.
CONCLUSION
The conclusion of this study can be summarized as follows: (1) the students taught using thematic progression pattern have better writing skill than those taught using direct instruction for the second semester students at English Education Department of IKIP PGRI Bojonegoro; (2) the students having low writing apprehension have better writing skill than those having high writing apprehension for the second semester students at English Education Department of IKIP PGRI Bojonegoro; and (3) there is an interaction between teaching method and writing apprehension in teaching writing skill.
Therefore, it is recommended that: (1) thematic progression pattern could be used as teaching technique in order to improve the students' writing skill; (2) the students who have high writing apprehension should have positive thinking that even they have done the mistakes and errors, they do not need being worried to be evaluated by the teacher; and (3)
